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Abstract: Sociolinguistic competence refers to the ability to use language that is 
appropriate to social contexts. Alptekin (2002, p. 58) explains that social context 
refers to culture-specific contexts that include the norms, values, beliefs, and 
behavioural patterns of a culture. For example, thanking a friend in a formal speech is 
different from how it is done over a meal. Sociolinguistic competence also refers to 
the ability to select topics that are appropriate for a communicative event. For 
example, expressing strong views about politics and religion over dinner is generally 
avoided. This rule is also moderated depending on the relationship between the guest 
and the host. If politics and religion are their favourite topics and if they know each 
other very well, these topics might well be appropriate. 
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Instructional materials should reflect how English is used in both international 
and local contexts. Situations that reflect international communication should be 
those that learners are likely to encounter, which include asking for directions during 
an overseas holiday and introducing oneself at a university exchange programm. A 
local context example would be giving directions to tourists. It is important for 
learners to think critically about the notion of politeness (Celce-Murcia, 2007, p. 46). 
As politeness differs across culture and social contexts, it is important to give others 
the benefit of the doubt. For example, if a person asks you your age, it is worth 
considering that such a question might be acceptable or even desirable in his or her 
culture. 
Another useful strategy is to help learners become analysts themselves. For 
example, teachers can play a video clip of a dinner conversation and have learners 
compare the interaction, such as choice of topic and turn taking, with what they are 
familiar with. Such a clip should be used as a prompt to promote critical reflection 
rather than as a stereotype of a particular culture. 
The inconsistency between the language teaching methodologies and the 
specific needs for language use in the real world has become more distinctive than 
ever. Kramsch (2014) highlights this tension: “…there has never been a greater 
tension between what is taught in the classroom and what the students will need in 
the real world once they have left the classroom. In the last decades, that world has 
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changed to such an extent that language teachers are no longer sure of what they are 
supposed to teach nor what real world situations they are supposed to prepare their 
students for.”  
The lack of promoting sociolinguistic competence in foreign language learners 
becomes more evident when they start to use English for actual communication in 
real life as is also stressed by Kramsch. In the past, students used to learn English as 
part of curriculum and mainly for passing the tests to be able to graduate. However, 
today most of them need to learn another language for using it actively as a result of 
increasing needs. This changing need should be carefully analyzed and integrated 
into the curriculum and classroom practices through the teachers who serve as the 
agent of change and development. Kramsch (2014) also connects the lack of skills to 
use language in the real worlds to the expectations from the teachers, who are 
supposed to teach and carry students to a particular level of proficiency. She implies 
that classroom teaching practices are controlled by the impositions at macro level 
decisions. They are also supposed to cover the language teaching materials in line 
with the curricula and syllabuses provided for them to follow.  
It is evident that teaching how to use language in classroom setting is not a 
simple task that could be changed readily. Learning a second/foreign language is a 
holistic process that requires not just the mastery of structural, discoursal, and 
strategic rules but also, learners have to internalize sociolinguistic rules to assist them 
in the choice of appropriate forms (Yu, 2006). This study, therefore, aims to highlight 
these issues by investigating native and non-native English teachers’ perceptions of 
the knowledge and practice of sociolinguistic competence as part of communicative 
competence in language classrooms. Based on the data obtained thorough a 
questionnaire and written reports, the present research examines and discusses the 
crucial points English teachers should be aware of while teaching this particular 
competence in their classroom.  
Specifically, the study attempts to find out the perceptions of the EFL teachers 
with regard to the knowledge of learners’ sociolinguistic competence, the perceptions 
of the non-native EFL teachers about their own knowledge of sociolinguistic 
competence and the difficulty they face with the integration of this particular 
competence in their classrooms, the possible sources in helping learners develop 
sociolinguistic competence and the perceptions of the native EFL teachers about the 
effective ways of developing non-native teachers’ own and their learners’ 
sociolinguistic competence. 
What do we mean by authentic materials? For the purposes of this article, 
authentic materials are any texts written by native English speakers for native English 
speakers. All the texts used in this site are articles taken from The Economist to 
complement the materials from Intelligent Business. Why choose authentic 
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materials? Well, let’s have a look at some of their advantages. 1 Authentic materials 
bring learners into direct contact with a reality level of Business English. 2 Authentic 
materials drawn from periodicals are always up-to-date and constantly being updated. 
3 Authentic materials from a particular source, such as The Economist, tend to work 
in consistent areas of language, so, after a while, students who practice reading The 
Economist will become experts in reading English language business publications. 4 
Authentic materials provide us with a source of up-to-date materials that can be 
directly relevant to business English learners’ needs. Now let’s take them in order: 
1. Authentic materials bring learners into direct contact with a reality level of 
English. Real Business English – that is, English as it is used by businesspeople to 
communicate with other businesspeople – English that has not been made especially 
easy for learners – can be a great motivator. Constant exposure to real English as it is 
used to talk about business defines the end of the tunnel – the goal – for many 
learners. “If I work with and practice real Business English, I am developing a tool 
that I can use in real life.” The other extremely important point here is that many of 
our learners are already in business so they will have had a certain amount of 
exposure to the English language that is used to conduct real business. A lot of value 
can be generated out of a marriage between real Business English and our learners’ 
real business experience. 
2. Authentic materials drawn from periodicals are always up-to-date and 
constantly being updated. Materials that are always up-to-date and topical have their 
own reason for being read with interest. They not only practise English, they also 
update our learners so that, at the end of their English lessons, they are better 
informed – and maybe also better businesspeople. Also, the English language itself is 
constantly developing and changing, so working with up-to-date materials not only 
means that the content of the material is up-to-date, it also means the language itself 
is up-to-date. It is also part of the work of businesspeople to be aware of current news 
issues (they may even have been following these issues in the press in their own 
languages), so material of this kind will allow your students to bring their own 
knowledge of the world to their lessons. 
3. Authentic materials from a particular source type, such as The Economist, 
tend to work in consistent areas of language, so after a while, students who practice 
reading The Economist will become experts, not only in reading The Economist but 
also in reading other English language business publications. Having the wherewithal 
to be able to read the commercial and business press is another great motivator. And, 
by limiting the area of English that is being practised, many of your students will be 
able to witness and measure their own progress.  
4. Authentic materials provide us with a source of up-to-date tools that can be 
directly relevant to business English learners’ needs. Learners who work for big 
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companies will sooner or later find articles about their own companies. These articles 
will present their company in a different light from their own internal view. This 
different light will broaden learners’ perspectives of their own company.  
All in all, learners who work for smaller companies will always be able to find 
articles about their area of business or industry. This can lead to interesting 
discussions about how their company compares with, or differentiates itself from, the 
rest of their industry. Either way, the combination of directly relevant authentic 
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